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The process requires lots and lots of repetition.  Students with difficulty in the 

language area require much more time to process information and much more review and 
practice than average learners. 

We continued on to long vowels, and the process became faster because the 
students had begun to discriminate sounds more accurately and knew what to expect in 
the activities and practices. 

At first, the students, who were of college age or older and many of whom were 
graduate students, were skeptical of these lessons.  When they began to see the results, 
however, they became enthusiastic and made sure to request handouts missed when they 
were absent.  Those who knew they had made progress, but had not yet mastered the 
skills, asked if there were some way to have more lessons in a lab or some other classes. 

Although there is not much research on teaching phonology to ESL students who 
are at risk, my students’ experiences clearly demonstrated the benefits of this instruction.  
Of course, their spelling improved dramatically, and few needed more sustained review 
and practice to maintain their gains.  A more pervasive benefit was that they could 
perceive individual words in spoken sentences far more accurately than before.  This 
resulted in significantly more accurate dictations and, so the students reported, a 
noticeably improved ability to follow conversations and proceedings in other classes.  In 
addition to my observations of the students’ increased confidence in many domains, their 
other teachers reported similar improvements. 

Another important benefit of the phonology instruction, though less directly 
documented outside of our class, was that the students’ decoding skills increased 
significantly.  They amazed themselves by reading multisyllabic words with ease.  
Finally, overall, the students were able to do much better in classes than students with 
similar problems in our program who had not had such intervention. 

It is my hope that research will bear out these benefits.  In the meantime, our 
university is benefiting from these instruction methods by retaining students who 
otherwise might have dropped out of classes and by strengthening the foreign language 
acquisition skills of at-risk native English-speaking students. 
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